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Our School Vision: 

“Though it is the smallest of all seeds, yet when it grows, it is the biggest of all plants 
and becomes a tree, so that the birds come and make their nests in its branches.” 
(Matthew 13 vs. 31-32) 
 
Together, as a church and school family, we inspire and nurture each unique individual to achieve 
their full potential within our safe, happy and loving, learning environment. 
 
Everyone is encouraged and supported to believe in themselves and each other by working hard, 
having PRIDE in their work and achieving their dreams. 
 
All members of the school community enjoy engaging in a wide range of opportunities both within 
school and beyond, which help them to grow academically, spiritually and emotionally. 
Our vision, and the curriculum we offer, is rooted in our core Christian values of: Friendship, 
Respect and Perseverance. These values support all members of our school community to flourish 
into curious, aspirational, respectful, well-rounded individuals ready to take their next steps in the 
world. 

Together we… Dream, Believe, Achieve. 

Our Behaviour Ethos: 

Trinity Academy Richmond is committed to creating an environment where exemplary 
behaviour is at the heart of productive learning. Everyone is expected to maintain the 
highest standards of personal conduct, to accept responsibility for their behaviour and 
encourage others to do the same. Our behaviour policy guides staff to teach self-discipline, 
not blind compliance. It echoes our Christian values with a heavy emphasis on respectful 
behaviour, forgiveness and compassion to promote friendship.  

We set three expectations for the children at Trinity Academy Richmond.  

Be... 

Ready 

Respectful 

Safe 

These are displayed around the school and in classrooms and, if needed, children are 
reminded of these expectations to support them in making the right choice.  

Aim of this Policy: 

 To create a culture of exceptionally good behaviour: for learning, for community, for life. 
 To ensure that all learners are treated fairly, shown respect and to promote good 

relationships. 

 To refuse to give learners attention and importance for poor conduct. 
 To help learners take control over their behaviour and be responsible for the 

consequences of it. 
 To build a community which values respect, forgiveness and compassion. 
 To promote community cohesion through improved relationships. 

 To ensure that excellent behaviour is a minimum expectation for all. 
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Recognition of Positive Behaviour: 

We recognise and reward learners who go ‘over and above’ our standards. Although there 
are tiered awards, our staff understand that a quiet word of personal praise can be as 
effective as a larger, more public, reward. 
 
Learning environments are positive places, where pupils feel valued and respected by staff. 
This positive ethos supports good behaviour, where verbal praise can be as effective as 
large, public rewards.  Where individual rewards are used, they are consistent, age 
appropriate, valued and inclusive for all children to benefit from, these include:  

o Class Dojo – Individual positive ‘behaviour points’ are used to reward and 
encourage positive behaviour choices linked to our Christian Values. 

o Public Recognition – Weekly ‘Star of the Week’ certificates are acknowledged in 
Friday celebration assembly, as are children who achieve Richmond PRIDE and 
‘Going for Gold’. 

o A ‘Special Mention’ postcard is sent home for those children who consistently behave 
well so that their behaviour is also noticed and celebrated.  

o Any child can go to see the Executive Headteacher or Head of School to showcase 
their work and receive a ‘Headteacher’s Award’. 

Pupils making a positive contribution to school behaviour are shared with parents via the 
school newsletter.   

Emotional Wellbeing  

The school uses Personal, Social, Health and Citizenship Education (PSHCE) lessons and 
Emotional Coaching (See Appendix A) to help children understand their emotions and the 
impact their behaviour has on learning and relationships. This helps to promote a sense of 
wellbeing. Circle time provides the ideal opportunity for reinforcing our expectations and 
encouraging children to feel valued and included. Emotional coaching is used to support 
children in dealing with issues and any problems that may arise.  

Special Education Needs and Disabilities 

We recognise as a school that some pupils may have behaviour and social needs that 
require additional and different provision for them to access the curriculum alongside their 
peers. In these cases, a specific Behaviour Support Plan and Risk Assessment will be agreed, 
resourced and implemented in discussion with parents, Parent Support Adviser and relevant 
outside agencies. This is monitored by our SENCO and the Senior Leadership Team (SLT). 

Managing Unacceptable Behaviour  

Our priority is to address unacceptable behaviour in a fair and consistent way, providing 
opportunities to turn situations around, put right things that have gone wrong, reflect on 
actions and show forgiveness. Staff will use the steps below if behaviour is disruptive, in 
order to support children in making the right choice.  

Steps Actions 

Redirection Gentle encouragement, a ‘nudge’ in the right direction.  
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A ‘Warning’ A clear verbal caution, delivered privately wherever possible, making the 
learner aware of their behaviour and clearly outlining the consequences if 
they continue.  

Time Out  The learner is asked to speak to the teacher away from others. 
 Boundaries are reset. 
 The Learner is asked to reflect on their next step. Again they are 

reminded of their previous conduct/attitude/learning. 

 The learner is given a final opportunity to reengage with the learning / 
follow instructions. 

Miss 5 
Minutes of 
Playtime. 

This time is used for a ‘Restorative Conversation’ with regards to the 
learner’s behaviour: 

a. Staff use a gentle approach – They are personal, non-threatening, side 
on and at eye level or lower. 
b. Staff state the behaviour that was observed and which 
rule/expectation/routine it contravenes. 
c. Staff tell the learner what the consequences of their action is. They 
refer to previous good behaviour/learning as a model for the desired 
behaviour. 
d. They walk away from the learner; allow them time to decide what to do 
next. If there are comments, as staff walk away they write them down 
and follow up later. 
 

Collaborative 
Meeting with 
Learner, 
Teacher and 
Senior 
Member of 
Staff. 

A conversation needs to be had regarding the behaviour and 
consequences agreed for the pupil's actions. Where appropriate, the 
school uses Emotion Coaching and elements of Restorative Practice to 
resolve unacceptable behaviour in a fair and consistent way (See 
Appendix B). 

Completing the 4 W’s (Appendix C) may be deemed appropriate as a 
mean of dialogue. 

 

Learners whose behaviour consistently falls below the expected standards, may have their 
behaviour monitored by teachers to show progress towards agreed targets. At Trinity 
Academy Richmond we make sure that this is done discreetly. We do not use coloured 
reports, advertise poor behaviour to other learners or give fame to those who choose not to 
meet our high standards of behaviour. 

On some occasions it may be appropriate for a child to have ‘Time Out’ either during a 
lesson or playtime.  In class this may mean sitting away from the others for a few minutes, 
working at a different desk or in another classroom.  At playtime, the child may be asked to 
come off the playground. Sometimes a child might be taken to work away from all other 
children, supervised by an adult.   

Should a child reach the consequence of a ‘Collaborative Meeting’, parents of all parties will 
be informed as soon as possible. They will be given an indication of the seriousness of the 
incident and an early opportunity for discussion (these incidents are also logged on CPOMS 
to better track and monitor behaviour patterns). 
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In rare circumstances, unacceptable behaviour may be serious enough to warrant further 
action. As a last resort, trained and authorised individuals may need to use physical 
intervention as permissible in Section 93 of the Education and Inspections Act 2006. In 
summary, staff may use such force as is reasonable to prevent a pupil from a) committing 
any offence, b) causing personal injury or damage to a pupil or property, c) prejudicing the 
maintenance of good order and discipline. The school uses the NYCC ‘Guidance on the Use 
of Restrictive Physical Intervention with Children and Young People’. The guidance 
recognises that behaviour can almost always be managed using proactive and preventative 
approaches and that any restrictive intervention is only necessary after all other strategies 
have been exhausted. It is always unlawful to use force as a punishment.  

Extreme Behaviour: 

In the event of extreme behaviour the Executive Headteacher or Head of School may take 
the decision to use internal exclusions, fixed-term exclusion, exclusion from school at 
lunchtime or permanent exclusion. In this case parents/carers will be in full communication 
with the Executive Headteacher or Head of School. The North Yorkshire County guidelines 
and policy for exclusion will be followed and both governors and the Trust will be informed. 

Whilst a decision regarding the appropriate sanction lies with the Executive Headteacher or 
Head of School, as there may be mitigating circumstances, in the unlikely event of the 
following behaviour occurring it is expected that the following sanction would usually be 
applied and escalated should the behaviour be repeated. 

Deliberate destruction/misappropriation of property Internal exclusion 

Refusal to accept the consequences of their their 
negative behaviour, in line with this Behaviour Policy. 

Fixed term exclusion  

Foul or abusive language (including swearing) directed 
towards any member of the school community – children 
or staff. 

Fixed term exclusion 

Physical assault of a child or an adult. Fixed term exclusion 

 

Leaving the school site  

In the unlikely event of a child leaving the school site, a member of staff would observe the 
child from a distance and attempt to re-engage them in a positive dialogue about the best 
thing to do next. They would not follow them closely as this could cause them to run, 
possibly into the road. The Executive Headteacher or Head of School would be informed 
who would contact the child’s parents and if necessary the police - See NYCC Guidance on 
the use of RPI and the school’s Lost Child Policy. 

This policy may be adapted for those children with Special Educational Needs (SEN).  

 

This policy has been produced in consultation with children, parents/carers, staff and 
governors.  
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Appendix A: 

Emotional Coaching 

Emotions are new and sometimes overwhelming for young children. They need adults to 
teach them how to handle their emotions in a healthy way. 

The best time to teach children about emotions is during the experience when the feelings 
are real. This means sharing the moment of feeling sad or feeling angry with a child before 
those feelings grow to a high level. Talking about feelings helps reduce their intensity. 
“Talking it out when you are upset” teaches children that issues can be handled when they 
are small, which is a key problem solving strategy. If children can learn this skill when they 
are young, they will be better able to manage stress later in life. 

A child feels valued and comforted when all their emotions are accepted. They feel 
emotionally contained by the adult. At the same time, they learn that there are limits on 
their behaviour when they experience strong feelings. The child receives empathy when 
upset or angry and guidance in learning to deal with their emotions. They feel comfortable 
in expressing their emotions and learn to trust their feelings and solve problems. 

An Emotional Coaching Conversation has three stages: 

Step 1 : Recognize that emotions are an opportunity to connect – normalising and validating 
that it is ok to feel however they are feeling. Adults will listen with empathy and help them 
name emotions and locate in the body where they feel it.  

Step 2: Set limits. Discuss with the child what they shouldn’t have done.  

Step 3: Problem Solving. Support the child in identifying what they could do differently next 
time.  
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Appendix B: 

Restorative Practices 

Definition  

 The aim of restorative practices is to develop community and to manage conflict and 
tensions by repairing harm and building relationships  

: Restorative Questions 1 

To respond to challenging behaviour:  

 What happened? 

 What were you thinking about at the time? 

 What have your thoughts been since? 

 Who has been affected by what you did? 

 In what way have they been affected? 

 What do you think you need to do to make things right? 

Restorative Questions 2 

To help those harmed by others’ actions:  

 What did you think when you realised what had happened? 
 What have your thoughts been since? 
 How has this affected you and others? 
 What had been the hardest thing for you? 
 What do you need to do to make things right? 
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Appendix C 

The 4Ws 

Name:                                            Class:                                   Date: 

What happened? 
________________________________________________________________
________________________________________________________________
________________________________________________________________
_____________________________________________________ 

 

What expectation did you break? 

 

________________________________________________________________
___ 

 

Who has been affected? 

________________________________________________________________
________________________________________________________________
________________________________________________________________
_____________________________________________________ 

 

What do you need to do so things can be put right? 

________________________________________________________________
________________________________________________________________
________________________________________________________________
_____________________________________________________ 

 

Discussed with adult:  

Name …………………………………….                Time/Date………………………………… 

 

 

 

 

 


