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Aims 

Our core aims are to provide a curriculum that inspires and nurtures each unique individual to be 

confident and achieve their full potential, providing them with the knowledge, skills and cultural 

capital they need to succeed in life.  

 

Whilst not being exclusive to a church school, this Behaviour policy is underpinned by our Christian 

vision and values of respect, perseverance and trust.   

 

A consistent approach to promote positive relationships and behaviour management comes from 

clear expectations which show care for children and support their wider development.  

 

Key themes of the policy and procedures to support children are: 

• Thrive Principles and Relational 

• Restorative practice 

• Kindness Principle 

• Emotion coaching 

 

The vision and values of the school are fundamental to building a culture of high expectations and 

being at the heart of all that we do. Children are explicitly taught the values of the school in order to 

inspire and motivate the children to take responsibility for themselves, their learning, their behaviour 

and their attitudes.  
 

Our behaviour policy aims to:  

▪ Celebrate and reward positive behaviour  

▪ Teach pupils to make appropriate and responsible choices regarding their behaviour  

▪ Teach pupils about the Christian values of peace, forgiveness, justice and respect.  

▪ Support the development of pupils’ debating skills and develop their ability to understand 

and appreciate the viewpoints of others  

▪ Encourage pupils to become ‘self-disciplined’  

▪ Encourage and acknowledge individual uniqueness, achievement and progress both 

inside and outside of school  

▪ Support the school’s vision to develop pupils’ respect towards each other and themselves  

▪ Support pupils to be respectful, independent, resilient and to develop their learning skills 

and attitudes towards learning  

▪ Provide clear guidance for governors, staff, parents and pupils to understand and follow  

▪ Promote fundamental British Values of democracy, the rule of law, individual liberty, and 

mutual respect and tolerance of those with different faiths and beliefs 
 

 

 

 



 

Behaviour Expectations 

The school values are fundamental to developing a child’s sense of responsibility and taking 

ownership of their own behaviour. The school values are: 

o Respect 

o Perseverance 

o Trust 

We set three behaviour expectations for the children at Trinity Academy Richmond:   

Be...  

▪ Ready  

▪ Respectful  

▪ Safe  

  

A Relational Approach 

A relational approach is a way of interacting or communicating with others that embodies core values 

such as respect, inclusiveness, honesty compassion, co-operation and humility. 

 

By ensuring we build positive relationships with all our pupils we seek to establish an environment where 

the whole community feels safe and cared for and pupils develop trust that adults will help them pick 

up the pieces if things go wrong. 

 

The PACE model provides a genuine relationship strategy to support children: 

P – Playful 

A – Accepting 

C – Curious 

E – Empathic 
 

This approach helps children understand that adults can be a secure base, fostering emotional 

regulation and healing from past trauma. 

 

Thrive 

As a Thrive School, Trinity Academy focuses on understanding that behaviour is a form of 

communication rooted in emotional needs. A whole school trauma-informed approach creates a 

nurturing environment where children feel safe and special with staff who use evidence based 

strategies to develop a child’s social and emotional skills.  

Core Principles of a Thrive school include: 

▪ Nurturing environment 

▪ Calm and caring approach 

▪ Noticing and understanding 

▪ Responding with compassion 

▪ Building resilience 

 

As part of the whole school approach, all staff use the Vital Relational Functions (VRFs) to support 

pupils at times of crisis and challenge. The VRFs are: 

 

Attune – noticing, hearing, understanding, , catch and match the feeling 

Validate – Validate the feeling, I can see why you are…….. 

Contain – Demonstrate you understand the intensity of the feeling, catch it match it and digest it – 

offer it back in small pieces 

Regulate – calm and soothe 

Kindness Principle 

“Kindness is defined as the quality of being friendly, generous and considerate. Affection, gentleness, 

warmth, concern and care are words that are associated with kindness. While kindness has a 



connotation of meaning someone is naïve or weak, that is not the case. Being kind often requires 

courage and strength.” 

Karyn Hall 

 

“Kindness can mean being tough and fair – exposing frailties and weaknesses but doing it 

with warmth and compassion. To remain kind in difficult and challenging environments takes 

courage and strength.” 

Dave Whittaker 
 

The Kindness principle focuses on: 

• Kindness, empathy, acceptance and non-judgemental 

• Relational behaviour management 

• High expectations and standards of behaviour 

• Unconditional positive regard (Fresh start every day, every lesson) 

• Living out the school values – is it evident in relationships (child-child, adult-child, adult-

adult) 

• Adult behaviour is always calm, understanding and built on mutual respect. 

 

 

Social and Emotional Development and Emotion Coaching 

All staff understand the foundation stones of supporting social and emotional development:   

Basic physiological and 

emotional needs (Maslow’s 

Hierarchy) must be met 

before a child feels safe 

enough to relax, play and 

learn.  

Particularly vulnerable 

children (e.g. SEN/LAC) may 

not behave in line with 

chronological age and 

observed behaviour indicates 

the child’s developmental 

stage.   

If children have no other 

option, they will quickly 

move into flight, freeze or 

flop mode, and this is the 

only option available to 

them in this moment.  

Adult communication with 

children is key to raising self-

esteem.  

Prosocial behaviour and 

emotional regulation need to 

be explicitly taught across 

school  

All staff need to consistently 

demonstrate that they care 

and can be trusted.  

Children are best supported 

through strong staff & parent 

connections.   

ALL children are vulnerable, 

and a distinction is made 

between ‘vulnerable’ and 

‘particularly vulnerable’.   

All staff need to be well 

regulated as raised voices, 

angry faces and body 

language create fear and 

stress.   

Strategies and skills to 

manage behaviour take time 

and effort to learn – small 

successes need to be 

celebrated.  

Acknowledging and taking 

responsibility for actions can 

only be done when we are 

in a calm state, whatever 

our age.  

Children may not be able to 

read social cues or deal with 

strong emotions without 

adult support.  

Our relationships with children 

involve an unequal 

distribution of power and  

responsibility, and therefore, 

the adult is responsible for 

connection, attunement, 

boundaries and navigation.   

When a pupil has 
maladaptive (‘challenging’) 
reactions, the cause of the 

problem does not lie with the 
pupil, but is a product of the 

interaction between the adult 
and child.   

  

Regardless of causal factors, 

the adult’s responsibility is to 

create an optimal learning 

environment for each and 
every child.   

  

Building a threat-free, safe 

environment where adults 

are in charge and take full 

responsibility, ensure children 

are free from the burden of 

having to keep themselves 

physically and emotionally 

safe.  

 

Restorative Approach 

Restorative practice is an approach to conflict resolution that includes all those involved. Following an 

incident in school, children will be given an opportunity to reflect on their role, take responsibility and 

seek to resolve the issue. Restorative conversations take place between those involved after some 

reflection time and at a time that is right and calm.  

 

The principles of the restorative approach focus on five principles: 

• Relationship. 

• Respect. 

• Responsibility. 

• Repair. 

• Reintegration. 

 

Expectations of the School Community 



 

Senior Leadership 

Team (SLT) 

To implement and monitor the behaviour policy and reflect on its effectiveness. 

To be fair, model building positive relationships showing kindness and care.  

Set high expectations through consistently modelling the school values and 

vision. 

Strive to ensure all pupils feel safe, well cared for, and are provided with a clear 

and consistent approach.  

Ensure the health, safety and welfare of all pupils. 

Keep records of all reported serious incidents of misbehaviour and all forms of 

peer-on-peer abuse including bullying and racism 

All staff To lead by example with a calm, kind, and focused manner. 

To be build positive relationships through a nurturing approach. 

To be consistent in dealing with pupils, parents, and other adults.  

To model and encourage the values of the school to be lived out by the pupils.  

To have high expectations of the pupils 

To meet the educational, social and behavioural needs of the pupils through an 

appropriate curriculum and individualised support. 

To encourage regular communication between home and school. 

To respect pupils and be consistent. 

Pupils To respect, support and care for each other, both in school and in the wider 

community  

To listen to others and respect their opinions. 

To take responsibility for their own actions and behaviours.  

To follow the school rules and show pride in themselves, their school and their 

community.  

To be respectful of others, regardless of differences; for example, race, gender, 

religion, disability, sexualisation and age 

Parents and Carers To be aware of, and support, the school’s values and expectations 

 To ensure that pupils attend regularly and on time so that they are ready to 

learn.   

To take an active and supportive interest in their child’s work, progress and 

attitude to learning.  

To respect, model and support the aims and values of the school. 

To ensure that all dealing with the school reflect the school rules and values.  

 

Policy into Practice 

We recognise that a clear structure and consistency have the best impact on behaviour. Our 

principles set out the rules, relentless routines and visible consistencies that all children and staff follow. 

All staff follow the core principle that children are praised publicly and reminded in private.  

 

Expectations and values Consistencies Over and Above 

Recognition 

Ready. 

 

Respectful. 

 

Safe 

Respect 

 

Perseverance 

 

Trust 

• Calm adults 

• Positive relationships 

• Meet and greet children 

daily 

• Praise in public, remind in 

private 

• Kindness, care and 

empathy 

• Restorative conversations 

Star of the week 

certificates 

Half termly Headteacher 

awards 

Richmond Pride 

 

 



Support Systems 

When children display inappropriate or unacceptable behaviour, it is usually due to an unmet social 

and emotional need or a communication that is asking for support. All children will be given time, care 

and support to unpick the difficulties they are experiencing, and strategies will be put into place for 

individual children based on their needs. This will be different for all children and a personalised plan 

will be drawn up and shared with all staff, pupils and their parents. 

 

All support systems will focus on restorative conversations, taking responsibility and understanding how 

to move forward. Fresh starts (unconditional positive regard) are modelled by all staff and encouraged 

by the other children.  

 

Interventions 

Engagement with learning is the primary aim at Trinity Academy. For the majority of pupils. A gentle 

reminder is all that is needed. When relationships are strong, mutual respect supports this approach.  

 

Where an intervention is required, this will always take place calmly and timely and give support and 

guidance, allow for ‘take up time’ and seek to re-engage the child in the learning process. The 

purpose of these interventions is to support children to remain in class.  

Interventions will focus on: 

• A gentle calm approach. 

• Reminders about the school rules; ready, respectful, and safe 

• Clarify the expectations on the child. 

• A relational approach – use of the child’s name, at the child’s eye level, with good eye 

contact modelled by the adult. 

• An understanding of need “I understand that you are feeling…..”  

• Offering alternatives, time, and space 

• Distraction techniques as appropriate to de-escalate a situation. 

 

Interventions are used as appropriate to the child, their individual needs and the behaviour observed. 

As a restorative approach to challenging behaviour is used to resolve conflict and repair relationships. 

All sanctions are seen as interventions to support a child’s understanding so that they can take full 

responsibility and move forward. Our goal is to support children to learn to make informed and positive 

decisions and to choose a ‘better way’. If a child makes a poor choice, the school intervention 

pathway will be applied as appropriate to ensure that a safe and positive learning environment for all 

pupils.  

 

 

Intervention Pathway 

 Reminder 
(reminder about school rules) 
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Warning 
(Opportunity for child to turn around behaviour – offer 

alternatives/calm box in the classroom – conversation in private) 

Calm time/Sensory break 
(Offer sensory break outside the classroom, lego, reading, sand, 

playdough, drawing, calm areas in corridors, distraction) 

Playtime discussion about behaviour 
(to re-engage pupil and promote positive behaviour expectations) 



Work outside the classroom or in an alternative 

classroom – SLT involved 
(restorative conversation to re-engage as they re-enter their own 

classroom) 

Discussion about behaviour with Headteacher 
(to re-engage pupil, provide positivity and to enable the pupil to take 

responsibility for their own behaviour) 

Work in the Headteacher’s Office 
(This is only used in exceptional circumstances e.g. persistent 

disruptive behaviour, continued challenges around relationships, 

violent and aggressive behaviour) 
 

At all stages, staff will use their professional judgement and knowledge of the individual child to decide 

on the best intervention and when to involve SLT and/or Headteacher.  

Staff will also seek advice from the Headteacher/SLT at an early stage where an escalation of 

behaviour issues is evident.  

 

Restorative conversations 

Restorative conversations follow a similar model in most cases. This can be adapted for the age of the 

child or to meet the needs of individual children.  

Model restorative conversations: 

• Can you tell me what happened?  

(The child begins to reflect) 

 

• Who was affected by what happened?  

(The child begins to empathise) 

 

 

• What can we do to put things right?  

(The child takes responsibility but knows you 

are there to support the process) 

 

• Can you tell me what happened? 

• What were you thinking at the time 

• What are you thinking about now? 

• How did it make you feel? 

 (The child begins to reflect) 

 

• Who else has been affected by what 

happened?  

(The child begins to empathise) 

 

• What has been the hardest thing for 

you? 

• What can we do to put things right?  

(The child takes responsibility but knows you 

are there to support the process) 

Suspensions 

Suspensions (Fixed Term) will occur following extreme incidents at the discretion of the Headteacher. A 

fixed term suspension will be enforced under these conditions: 

• Staff need respite after an extreme incident 

• The child needs time to reflect on their behaviour 

• To give the school time to create a plan to support the child 

• The child being at home will have a positive impact on future behaviour 

All fixed term suspensions have a follow up re-integration meeting with parents and the child which is 

based on restorative practice. Additional strategies and interventions may be needed to support the 

child back into school and the classrooms.  

 

Bullying  

Bullying can take many forms including verbal abuse, exclusion from a group, threatening behaviour 

and physical violence. It is characterised by persistent and repeated incidents where one person 

targets another. At Trinity Academy, no form of bullying is ever tolerated, whether children to children, 

adults to children or adults to adults.  

 

We acknowledge that bullying may happen at any time, although staff may not be aware of it. We 

aim to make ourselves and children more aware of bullying by addressing the issue in assemblies and 



through the curriculum. Children are encouraged to confide in any member of staff, parents or friends. 

All incidents are treated seriously, and the appropriate actions taken for both victim and perpetrator. 

The role of parents is important in reducing any incidents of bullying and they should watch out for 

signs of distress such as repeated illness, damaged clothing etc. Parents should always encourage their 

children to tell a member of staff.  

 

All bullying incidents will be logged on CPOMs and monitored by the Headteacher 

 
Racism 

At Trinity Academy, it is our aim is to develop in every individual a sense of self-worth and respect for 

others.  

 

Racism is behaviour which upsets a person by making a connection with a person’s ethnic group, skin 

colour, religious beliefs, language / dialect or cultural background or nationality in a negative way. It 

can take many forms including verbal abuse, threatening behaviour to the person or their property or 

exclusion from activities. We intend that all possible racial incidents are followed up immediately to 

ensure that it is obvious such behaviour is not condoned under any circumstances. It may be dealt 

with in several ways depending on the seriousness of the incident and the understanding of the 

children involved. 

 

 All racist incidents will be logged on CPOMS and monitored by the Headteacher.  

 

Sexual Violence and Sexual Abuse 

Sexual violence and sexual harassment can occur between two children of any age and sex, or it can 

occur through a group of children sexually assaulting or sexually harassing a single child or group of 

children. Sexual violence and sexual harassment exist on a continuum and may overlap; they can 

occur online and face to face (both physically and verbally) and are never acceptable. 

 

Sexual violence and sexual harassment will not be tolerated or dismissed as ‘banter’. All unacceptable 

behaviours that fall within this category will be robustly challenged and dealt with inline with the school 

behaviour policy and safeguarding policy.  

 

All incidents are recorded on CPOMs and monitored by the Headteacher. 

 

 
Positive Handling 

At Trinity Academy, we believe that children need to be safe, know how to behave, and know that 

the adults around them are able to manage them safely and confidently. For a very small number of 

children the use of an approved restrictive physical intervention may be needed. All members of staff 

are trained in ‘Team Teach.’ Any incidents of physical intervention must be entered into the incident 

log. This point should only be reached when all possible options for giving the pupil time/space to 

regain self-control have been exhausted. 

 
Before using physical interventions, we take effective action to reduce risk by: 

• Showing care and concern by acknowledging unacceptable behaviour and requesting 

alternatives using negotiating and reasoning. 

• Giving clear directions for pupils to stop. 

• Reminding the pupil about rules and likely outcomes. 

• Removing an audience or taking vulnerable pupils to a safe place 

• Making the environment safer by moving furniture and removing objects which could be used 

as weapons.  

• Using positive guidance to escort pupils to somewhere less pressured 

• Ensuring that colleagues know what is happening and call for help. 3.2 Whilst or before 

intervention, staff should speak calmly as a way of reassurance e.g. “I am doing this to keep 

you safe.” 

 

At this school, we only use physical intervention where there is no realistic alternative. The staff present 

will conduct a dynamic risk assessment and consider alternatives to physical intervention. All response 

to challenging behaviour will be; reasonable, proportionate and necessary. 



 

Physical restraint can only be used in accordance with the following: 

 

➢ The member of staff has good grounds for believing that the child is in immediate significant 

danger of harming themselves or another person where there is the threat of serious injury or 

death. 

➢ Only the minimum force necessary to prevent injury or damage should be applied. 

➢ Every effort should be made to secure minimum of two team teach trained members of staff 

before applying the physical intervention. 

➢ Once safe, the intervention should be relaxed to allow the child to gain self-control and 

regulate themselves. 

➢ Physical intervention is never used to force compliance with staff instructions when there is no 

immediate danger to themselves or others. 

➢ Physical intervention should be an act of care and control NOT punishment. 

➢ After the event the physical intervention should be discussed with the child and the parents 

 
 


