Special Needs and Disabilities Teaching and Learning Policy

The Parable of the Mustard Seed

‘Though it is the smallest of all seeds, yet when it grows, it is the biggest of all plants and becomes a tree, so that
the birds come and make their nests in its branches.’

(Matthew 13 vs. 31-32)
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This teaching and learning policy is underpinned by the school’s Christian vision and values of respect, perseverance
and trust.

Our core aims are to provide a curriculum that inspires and nurtures each unique individual to be confident and
achieve their full potential, providing them with the knowledge, skills and cultural capital they need to succeed in
life.

1. Introduction

1.1 This policy is written so that staff, parents and governors are clear with regard to the provision, teaching and
learning standards and expectations of children with additional needs across the school.

1.2 The school’s SENCO is Mrs Wigham

2. Aims and objectives

2.1 Intent

At Trinity Academy Richmond, our aim is, through our Christian Ethos, to promote all our children's spiritual and
moral development. We aim to ensure that our curriculum is driven by the Christian values of: respect,
perseverance and trust. Our curriculum has been developed to be ambitious and coherently planned and
sequenced, giving the opportunity for children to build connections within their learning and have a confident and
positive attitude towards learning. We will do this by enabling and encouraging children to be independent and
considerate, developing to the full their different abilities and talents, and by providing a broad, balanced education.

All children and young people are entitled to an education that enables them to make progress so that they achieve
their best, become confident individuals, living fulfilling lives, and make a successful transition into adulthood,
whether into employment, further or higher education or training. We ensure that their emotions are engaged and
that learning should be fun, creative and relevant. Our curriculum provides a wealth of stimulating learning
opportunities that are underpinned by key basic skills.

2.2 Implementation

All children are given a sense of belonging whatever their social, ethnic or cultural background.
We aim to identify and support the needs of pupils with SEN as early as possible.



We plan and deliver appropriate provision which overcomes barriers to learning.

Teachers plan differentially and set targets for individuals and groups through the use of individual provision maps
(IPMs) which are developed with the child wherever possible and shared with parents at least termly. Personal
development targets are included wherever appropriate.

We endeavour to work in partnership with parents / carers to gain a better understanding of their child and to
involve them in all aspects of their child’s education.

Interventions are regularly assessed and revised to ensure they are affective and having the desired impact.

We value the role that pupils have in assessing their own needs and planning their next steps. Pupil voice is recorded
on provision maps.

We work closely with outside agencies when a pupil’s needs cannot be met by the school alone.

When transferring to new schools, transition arrangements will be personalised to support the individual and
additional needs of the child.

Mental health and well-being is a right of way for all pupils at Trinity Academy Richmond; it is given high priority.

SEND Local Offer

The school is supported by the Local Authority to ensure that all pupils, whatever their specific needs, make the best
possible progress in school. North Yorkshire Local Authority has published its Local Offer for parents/carers of children
who have Special Educational Needs or a Disability (SEND) and all those who support children with additional needs.
This includes information about services across health and social care as well as private, voluntary and community
sectors. This can be found at:

https://www.northyorks.gov.uk/send-local-offer

The school’s SEN Information Report explains how this policy is implemented. It can be found via our school website
https://www.trinityr.dalesmat.org/our-school/send/and hovering over the ‘Our School’ tab, clicking ‘policies’ on the
drop down menu and selecting SEN Policy in the ‘Curriculum Policies’ heading.

Responsibility for the co-ordination of SEND provision

The Headteacher has the overall responsibility for the provision and progress of learners with SEND. The person
responsible for overseeing and co-ordinating the day to day provision of education for pupils with SEND is the
SENCo. The school’s governing body has a responsibility to ensure provision for pupils with SEND is made in line
with statutory requirements, as outlined in the SEN Code of Practice 2014.

The school’s SENCo is Mrs R Wigham

The named governors for SEND is Dr Sophie Ellis

Identification of needs.

Provision for SEND is a whole school matter. All teachers are teachers of children with SEND. All subject leaders support
with curriculum access for SEND pupils.

Step 1 - Quality First Teaching

e Regular communication takes place between teaching assistants, class teachers, subject leaders, SENCo,
parents and pupils to ensure good progress.

e If concerns about a pupil’s rate of progress arise, the pupil is monitored closely by their class teacher who
follows the Identification Flowchart (See appendix C).


https://www.northyorks.gov.uk/send-local-offer
https://www.trinityr.dalesmat.org/our-school/send/

e The SENCo may be consulted for support and advice and may observe the pupil in class.

e Parents / carers will be informed fully of the circumstances under which their child is being monitored. They
are encouraged to share information and knowledge with the school.

e Thechild is recorded by the school as being under observation due to concern by parent / carer or teacher but
this does not place the child on the school’s SEN register. The progress of the child continues to be monitored
regularly and frequently.

e All classrooms follow our learning environments policy which aims to minimise over-stimulation

e All classrooms display a visual timetable.

Step 2 - SEN Support
(Code K, formerly categorised as School Action & School Action Plus)

Where it is determined that a pupil does have a special educational need, parents / carers will be advised of this, and
the pupil will be placed on the school’s register. The aim of formally identifying a pupil with SEN is to help the school
ensure that effective provision is put in place which removes barriers to learning and accelerates the pupil’s progress.

Support is provided through a four — part process (See Appendix 1for further details):

e Assess
e Plan

e Do

e Review

This on-going cycle helps identify which strategies are the most effective in supporting the pupil to achieve good
progress and outcomes.

Step 3 — Referral to External Agencies.

When children are still not making progress despite the best efforts of the school to remove barriers and put
provision in place to accelerate progress then a referral to an external agency will be triggered. Written parental
consent is required. There should have been two cycles of ‘Assess, Plan, Do, Review for a referral to be submitted.
See Appendix A: The Four-Part Support Process.

We will secure special educational provision which is additional to and different from that provided within the
differentiated curriculum to respond to the different areas of special educational need, for example:

Social, Emotional and Mental Health Hub
Cognition and Learning Hub
Communication and Interaction Hub
Portage

Educational Psychology Service
Occupational Therapy Service

NHS Speech and Language Service

O O O O O O O

A specialist from the Hub will initially contact the school and, depending on the level of support, either offer advice
to the school or come into school and support with assessing needs and planning provision. Following this a meeting
will be held to inform the parents/carers of what action will be taken to support the needs of the child. Meetings will
then be held termly to discuss progress being made and set new targets to support the child’s progress.

Step 4 - Referral for an Education, Health and Care Plan

If a child has lifelong or complex difficulties which mean they require a significantly higher level of support, they may
undergo a Statutory Assessment Process. This is usually requested by the school but can be requested by a parent,
directly to the Local Authority. This will occur where the complexity of need or a lack of clarity around the needs of



the child are such that a multi-agency approach to assessment, planning and provision is required. The decision to
make a referral for an Education, Health and Care Plan will be taken at a progress review.

The application for an Education, Health and Care Plan will combine information from a variety of sources including:

e Parents/ carers

e Teachers

e SENCO

e Social Care

e Health professionals

Information will be gathered relating to the current provision, actions that have been taken, and the preliminary
outcomes of targets set. A decision will be made by a group of people from education, health and social care about
whether or not the child is eligible for an EHC Plan. Parents have the right to appeal against a decision not to initiate
a statutory assessment leading to an EHC Plan.

Further information about EHC Plans can found via the SEND Local Offer:
http://www.northyorks.gov.uk/article/23542/SEND---local-offer

Education, Health and Care Plans [EHC Plan]

Following Statutory Assessment, an EHC Plan will be provided by North Yorkshire County Council, if it is decided that
the child’s needs are not being met by the level of support that is ordinarily available within the school. The school
and the child’s parents / carers will be involved in developing and producing the plan. Parents have the right to appeal
against the content of the EHC Plan. They may also appeal against the school named in the Plan if it differs from their
preferred choice. Once the EHC Plan has been completed and agreed, it will be kept as part of the pupil’s formal
record and reviewed at least annually by staff, parents and the pupil. The annual review enables provision for the
pupil to be evaluated and, where appropriate, for changes to be put in place, for example, reducing or increasing
levels of support.

High Needs Pupils

Where we identify pupils as needing to have significant adaptations to their environment we utilise three nurture
spaces across the school. These are alternative learning environments where children can feel safe in a distraction
free environment. There is a high staffing ratio in these spaces. The long-term aim is to develop children’s emotional
regulation so that they are able to learn in a whole class environment in the future.

o The Nest is used with pupils from EYFS and Year 1.
o The Den is used with pupils from KS2.

In special circumstances pupils may work on a part-time timetables. Such situations will be carefully considered and
discussed with parents before any final decisions are made. All part-time timetables are a short-term measure with
the aim being for pupils to increase their time regularly until they are back in full-time education. School will follow
NYCC protocol on the use of Part-Time Timetables.

2.3 Impact
Our identification of additional needs and high-quality provision ensures that our children develop detailed knowledge
and skills across the curriculum.

Pupils with SEN will:

e Make progress in line with that made by non-SEN pupils.


http://www.northyorks.gov.uk/article/23542/SEND---local-offer

Have a positive attitude towards learning

Talk confidently about their learning

Talk confidently about school life

Be well prepared for their future step in education.

Monitoring and Evaluating the Success of SEN Provision

Individual provision maps and pupil progress are reviewed and evaluated at least termly by the class teacher, parents
and any other professionals working with the child. Progress is identified as that which:

betters the child’s previous rate of progress.

closes the attainment gap between a child and their peers.

prevents the attainment gap from widening.

demonstrates an improvement in self-help, or personal skills.

demonstrates an improvement in the child’s social, emotional and mental well-being.

Pupils’ attainment is recorded as follows:

EYFS: using the developmental statements of the EYFS Development Matters Curriculum

Y2 and 6: using the age-related expectations around the scaled score of 100.

Where a child is working significantly behind their age-related expectations, attainment outcome trackers are
used to monitor progress.

Where appropriate, small step assessment trackers are used to measure progress across six branches. These
are: Understanding of the World; Personal, Social and Emotional Development; Physical Development;
Mathematical Development; Expressive Arts and Design; Communication, Language and Literacy.
Attainment is tracked using the school’s assessment monitoring tool.

Other assessments may be used to record attainment in specific areas depending on children’s needs (e.g.
Salford Sentence Reading tests, Vernon spelling tests, PIRA (Progress in Reading Assessment) and White Rose
Mathematics assessments)

3. Recording of Provision

The provision which the school makes for a pupil is recorded in the following documents:

Individual Provision Map (IPMs)

Minutes of additional review meetings. These will take place for pupils who are also being supported by
external agencies (where the SENCO is regularly jointly involved in reviewing progress with the class teacher,
parent / carer and external agencies).

4. Risk Assessments

Risk assessments will be undertaken and recorded, where necessary, in order to ensure that pupils’ access needs are
met and that the safety and well-being of all are given due consideration where necessary.

5. Allocation of Resources for pupils with SEND

The school budget, received from NYCC Local Authority, includes funds for supporting children with SEND.
The Head Teacher decides on the budget for Special Educational Needs and Disabilities in consultation with
the school governors, on the basis of needs in the school.
The Head Teacher and the SENCO discuss all the information they have about the needs of pupils with SEND
in the school, including:

o children receiving extra support already

o children requiring extra support



o children who have been identified as not making as much progress as would be expected
e Decide what resources, training and support are needed.
e All resources, training and support are reviewed termly and changes made as required.

6. Facilities for Pupils with SEND

The school complies with accessibility requirements as detailed in its Access Plan. (See SEN Information Report on
the school website for further details.)

7. Role of Parents/Carers

The thoughts, opinions and concerns of parents/carers are sought and taken into account at all steps and stages of a
child’s progress in school. Parents are regularly invited into school to discuss their child’s progress and our “open
door” policy means that staff are happy to talk to parents/carers about any concerns outside of these formal times.

8. Role of Teaching Assistants

Teaching assistants are integral to the teaching and learning which is carried out in school and their observations and
professional opinion will frequently contribute to the assessment of a child’s need and progress. Teaching assistants
often deliver specialist programmes to support children’s learning, but these are also under the direction of the class
teacher. Teaching assistants are trained to support pupils’ emotional development. Many teaching assistants work
closely with high needs pupils, following de-escalation plans where appropriate. The class teacher is the person in
school who is responsible for the learning of the children in their class, including children with a special educational
need or disability.

9. Monitoring and evaluating performance

Monitoring and evaluating the progress of pupils with a special educational need is an integral part of our whole
school system to monitor and evaluate achievement, teaching, behaviour and leadership and management.
However, to ensure good life outcomes for this vulnerable group, additional, focused monitoring takes place. This
includes:

e Monitoring and evaluating of interventions, including their value for money

e Analysis of data examining the progress of different vulnerable groups

e Learning walks and pupil interviews to evaluate the effectiveness of the strategies listed on provision maps
Work scrutiny with selected pupil groups

Focused monitoring by the SENCo, SEN governor

Detailed discussions with families and pupils

Attendance, learning behaviours and exclusions analysis

o Feedback from support agencies and Ofsted

10. The governing body evaluate the work of the school by:

e Appointing a SEN governor who is a champion for pupils with SEND

e Monitoring data with respect to vulnerable groups each term by the Head Teacher, SENCo and the
Governor of SEND.

e Challenging the leadership through informed questioning

e Undertaking learning walks in school with a focus on SEND

e Meeting with parents and pupils

e Ensuring there is appropriate continuing professional development taking place for all staff with regard to
SEND

e Holding the school to account for its use of SEN funding

11. Complaints



e If a parent / carer has any concern or complaint regarding their child, they should make an appointment to

speak to the Head Teacher as soon as possible.
e Full details of our complaints procedure can be found on the school’s website or by asking for a written copy

of the procedure.

Appendix A: The Four Part Support Process

Assess



The class teacher analyses the pupil’s needs based on their assessments, taking into account previous progress and
attainment and the pupil’s and parents’ views. Where relevant, advice from external support services will also be
sought and considered.

Plan

Planning will involve consultation between the teacher, support staff, parents / carers and pupils (where appropriate)
and SENCO, where necessary, to agree the adjustments and support that are required, which are additional to and
different from the differentiated curriculum, the impact on progress, development and / or behaviour that is expected
and a clear date for review. Parental involvement at home may be sought, where appropriate, to reinforce or
contribute to progress. This plan will be recorded in an Individual Provision Map.

Do

The class teacher remains responsible for working with the child on a day-to-day basis. They will retain responsibility
even where the interventions may involve group or one to-one teaching away from them as class teacher. They plan
and assess the impact of support and interventions together with anyone else who regularly works with or supports
the child, e.g. teaching assistants. Support with further assessment of the pupil’s needs will be provided by the SENCO,
or external support services, where necessary.

Review

Reviews will be undertaken at least once each term and will evaluate the impact of the support and interventions. The
class teacher, in consultation with the pupil, parents / carers and SENCO, if necessary, will revise the support plan.
Where it is felt that a pupil no longer requires SEN Support, it will be recommended to parents / carers that the pupil
is removed from the register of SEN. In such circumstances, careful monitoring of the child’s progress will continue for
a term, and a further joint progress review with parents / carers will be offered.

Appendix B: The Identification flowchart — putting policy into practice.




Flowchart showing identification of SEN and support systems to follow.
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